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ABSTRACT 

The purpose of this classroom project is to evidence the impact of implementing storytelling as a 

classroom management technique on first grade learner’s behavior and their listening skill. 

Storytelling works as a linguistic engine of the human evolution. In the EFL classroom, both the 

pedagogy and the implementations are essential features that frame the se of Storytelling. 

Planning, selecting materials use technology and reflections upon the results of the implantation. 

It is notorious that students have a good response towards telling and listening to stories 

(although first graders are just starting to polish their L1). Different kind of resources were use 

like big books, flashcards, and drama and body language were techniques that were used in order 

to document what happen with their listening skill in relation to storytelling. A journal was 

developed based on reflections on each implementation developed. That information was 

analyzed and coded oriented towards classroom management, students responses and learners 

behavior. 
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RESUMEN 

El propósito de este proyecto de aula es evidenciar el impacto de la implementación de la 

narración como una técnica de manejo de clase en el comportamiento del alumno de primer 

grado y su habilidad de escuchar. La narración de cuentos funciona como un motor lingüístico de 

la evolución humana. En el aula de EFL, tanto la pedagogía como las implementaciones son 

rasgos esenciales que enmarcan el Storytelling. Planificar, seleccionar materiales, utilizar 

tecnología y reflexiones sobre los resultados de la implementación. Es notable  una buena 

respuesta que tuvieron los estudiantes  para contar y escuchar historias (aunque los estudiantes de 

primer grado están empezando a pulir su L1). Diferentes tipos de recursos fueron utilizados 

como “Big Books”, “flashcards”. El lenguaje corporal, la puesta en escena y los recursos 

anteriormente nombrados fueron las técnicas usadas  para documentar lo que sucedió con su 

habilidad de escuchar en relación con la narración. Se hizo una revista basada en las reflexiones 

sobre cada implementación desarrollada. Esa información fue analizada y codificada orientada 

hacia el manejo de la clase, las respuestas de los estudiantes y el comportamiento de los 

estudiantes. 
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1-      JUSTIFICATION 

The teaching exercise may cause a variety of perceptions from students and from teachers 

that can inflict then on the students’ learning process. Overall, several classroom management 

techniques such as seating arrangement, teacher’s voice projection, students’ disposition but 

most of all, students’ disruptive behavior as pointed out by Burden (2004); those aforementioned 

are between the top of strategies used by teachers when it comes to managing a class and when it 

is about how teachers can face disruptive situations. Burden (ibid) holds therefore, that students’ 

behavior and attitude towards the class may be the key concept teachers can face during their 

practices eventually. Consequently, Emmer and Anderson (2005) consider quite crucial the 

implementation of classroom management strategies that can reinforce the teaching practice. 

Hereafter, disruptive behavior comes as a class issue that must be diminished as soon as it is 

detected. 

This classroom project thus proposes from a local point of view some techniques that can 

enhance such practices for teaching and learning of English improvement. Having storytelling as 

a strategy or technique to implement English language classes, it has been done before. García, 

Montoya and Nieto (2016) used storytelling as a technique to teach English language skills; and 

they also reported in their results that storytelling as such, was a very engaging technique and 

permitted the teacher to lessen possible disruptive behavior further. Also, Porras-González 

(2010) assures that teaching through stories may be an effective way of treating students’ 

behavior since most of them really like to be told a story. 

Nonetheless, it has not been introduced aiming at being a technique to prevent students’ 
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disruptive behavior.  On one hand, Bordine and Hughes (1998) state that storytelling has been 

seen as an effective technique that can help to develop a good language process as it offers a 

comprehensible input that can be easily adapted to learners’ level. On the other hand, The Child 

Mind Institute –TCMI- (2012) reports that disruptive behavior is treated as a concern that can 

interfere in students’ interaction and may also affect students’ learning process in school and at 

home. Hence, both storytelling and disruptive behavior concepts are put together so as to serve 

one as the technique to help diminish a learning process matter –disruptive behavior- and also, 

improve English learning skills.  

In Colombia, for instance, disruptive behavior is a real issue and De Acevedo (2015) 

states that it is a national and common concern inasmuch as one of 15 children between 13-16 

years old usually misbehaves in school; though, it is normally due to their environments and the 

relationship they have with others. Additionally, there is a study conducted in Pereira by García 

and Henao (2015) that reveals the importance classroom management strategies have over the 

control of disruptive behavior in class. The effectiveness of them typically results in knowing 

how to cope with students’ misbehavior. The authors also state that it is not simple to carry out 

strategies that actually help to control classroom issues. Most of the techniques used can go right 

but some other may go wrong. Tolan and Leventhal (2013) also state that disruptive behavior in 

schools is commonly related to the students’ background. There is in fact, a way in which each 

student behave depending on social issues almost visible for teacher. 

That is why; our setting is going to be special as most of what has been mentioned before, 

has to do with what the students from our context might face. Tolan and Leventhal (ibid) mark 

the aforesaid as a common symptom of disruptive behavior. 
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Thus, this project proposes the implementation of a classroom project that puts into 

practice the storytelling technique to help learners improve in their second language learning 

process. It also seeks to cope with students’ disruptive behavior by using such technique to 

gather some information on the effectiveness of this type of strategy to see whether it helps or 

not. In addition, this proposal may be pertinent and collaborative in this specific setting. It does 

not only search for implementing a technique to improve English language level in students from 

public institutions, but also wants to have some results on the implementation of this technique 

when used for gathering any information on the reliability of having to control disruptive 

behavior through this type of focus. 

To do so, this classroom project will be implemented in a public elementary institution 

from Pereira in the English class. The proposal will be layout by theory that supports every 

aspect that will be implemented. It will contain a conceptual framework with covers the topics to 

be boarded. Moreover, it will have a literature review that collects all the studies and theory 

related to the topic; and finally there are going to be some lesson plan implementations that will 

help to collect information on the development of the proposal.  When the problematic situation 

is detected, it will be necessary to implement some interventions that can be carried out during 

the pedagogical guided practicum where there will also be some lessons planned to focus the 

storytelling to prevent disruptive behavior in class. The methods that can be further used during 

the implementation of this classroom project can then describe how teachers benefit from 

theoretical supported already in existence. Also, as a professional growing concern, the 

effectiveness of this project may bring about positive aspects on the results that may later on 

offer a different perception on the exercise of future techniques implementations. Additionally, 

the results will be gathered in teacher’s professional growth, where the implementers tell how 



 
 

 
STORYTELLING AS A CLASSROOM MANAGEMENT TECHNIQUE TO PREVENT DISRUPTIVE BEHAVIOR       9                                                                                                                                        

they raise awareness on teaching practices; students’ responses, where the participants show 

different perceptions they might have towards the implementation of the proposal, whether they 

like it or not; and, linguistic outcomes, where there will be collected the different portions of 

linguistic production the students may offer.  
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-OBJECTIVES 

2.1 Learning Objectives 

● To relate simple sentences and pictures to grasp the main content of a story. 

● To associate engaging short stories with positive behavioral practices. 

 

 

2.2 Teaching Objectives 

 

 

● To implement storytelling in the primary classroom to promote listening and speaking skills. 

● To recognize and describe the influence of storytelling as a technique to prevent disruptive 

behavior through motivation. 
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3. CONCEPTUAL FRAMEWORK 

  

There is a need for providing learners and teachers of EFL with critical, reflective and 

varied manners of approaching language, like implementing storytelling, while fostering a 

meaningful, inclusive and collaborative environment. One of the issues EFL teachers may 

complain about when inquiring about factors that affect the learning environment (in terms 

of  classroom management and regarding the learners’ language performance) is disruptive 

behavior, since it affects the development of a class, letting aside essential elements of planning 

that have been prepared to accomplish particular goals.  Stoyle (2003) addresses the 

implementation of storytelling as a technique to foster an environment of comfort and enjoyment; in 

addition, it promotes the use of imagination and creativity in the learners.  Storytelling seems to be a 

tool integral enough to prevent and to cope with misbehavior if there are creative and well 

performed activities developed in the class.  Nonetheless, little data concerning the use of 

storytelling or the usefulness of telling stories (teacher to pupils and pupils to pupils) has been 

documented in the Colombian context (where learners have lot of interesting stories to be told 

and to be listened) in order to prevent disruptive behavior. 

A special emphasis made by Fitzgibbon & Hughes about the natural positive role of 

storytelling will be considered in an attempt to define it, and also to evidence some benefits that 

are notorious in regards to students’ sociolinguistic responses. Besides, Dujmović and Bernal & 

Garcia’s contributions will be essential in terms of evidencing features to reflect on how 

storytelling is conceived as a prompter of better students’ linguistic performance in the EFL 

environment, and how positive the result of its implementation seems to be for classroom 

management when making an accurate use of materials and when implementing TPR-

storytelling (Total Physical Response). 
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Disruptive behavior, which refers to students’ actions interrupting the normal 

development of a lesson, will be explored through the contributions by The Child Mind Institute 

(2012); finally, classroom management, which represents the strategies a teacher uses to foster a 

classroom environment to ease students’ success, will be explained based on Burden (2004) and 

Kauchak & Eggen (2008). 

  

3.1 Storytelling 

  Throughout the history, one of the most significant communicative and reflective 

customs among the different cultures in the world is telling stories. For Chambers 1970, 

storytelling is: “[A] technique of teaching that has stood the test of time”, establishing benefits 

for both teachers and learners, but also playing an indisputable role in social and <cultural 

evolution, as cited by Fitzgibbon & Hughes (1998, p.21). Moreover, they presented an increasing 

acceptance and inquiry about the use of storytelling in the classroom, what promotes its 

implementation as a successful technique to teach non-native speakers (1998). As a multicultural 

world, the field of teaching and learning target languages requires techniques and strategies of 

teaching that allows the understanding of plural and non-standardized perceptions and realities. 

As a response to that, Lenox (2000) stated that storytelling involves aspects of identity, location, 

community among others, that can make the learning environment a propitious setting to work 

on attitudes and perceptions which can result as prejudice reduction, and in terms of fostering 

appropriate learning moments, it advocates for a sense of belonging and respect. Whenever there 

is a story that is been told, the learning process is carried out by involving authentic or personal 

interpretations of reality, making the EFL lesson motivating for both teachers and students, as 

pointed out by Dujmović (2006). However, the stories need to be reflected and checked in an 
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attempt to ensure a natural way of going through the stages of what is being told. For example, 

there is a need of having a clear “natural rhythmic flow of beginning, middle, and end” of the 

stories in order to recognize qualified ones, as Lenox has stated (2000, p.98). 

  Storytelling cannot be an isolated teaching strategy that led the lesson to get unfocused 

from the communicative and the interpersonal elements education implies.  Choosing materials 

and adapting them to our needs and contexts demands creativity, reflection, and well-structured 

preparation. For instance, and addressing the contributions made by Fitzgibbon and  Hughes 

(1998), when implementing storytelling with primary graders, there is a huge responsibility that 

lies on teachers to provide guidance to learners that successfully articulates clear storytelling 

skills with specific language learning objectives.  

As concluded by the previous authors the benefits that storytelling can show need to be 

studied and documented since there are educational contributions as providing learners with 

“inclusionary and collaborative classrooms” or as fostering natural communication than could 

help to improve the way English and languages are taught, p.24. However the strict requirements 

that storytelling can imply, critical and reflective ways of EFL teaching may certainly contribute 

to an improvement of the learners’ language performance as well as to a good communication 

within group members.  

Storytelling can be as interesting and engaging as demanding and stressful for students. 

The facilitator’s creativity of language frame presentation might limit or expand the possible 

learners’ linguistic achievements.  As stated by Bernal & Garcia (2010), by implementing TPR 

storytelling learners can be more interested about the content since it can be focused on their 

lives. But the teacher must also be interested enough on the stories, this way the reading can be 
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engaging for the learners as  explained by Lenox (2000). Also there are other benefits or positive 

features of storytelling that can make its implementation to call the attention of teachers; for 

example, Dujmović claims that storytelling is used in “scholastic setting[s], i.e., no grades, no 

failures, no textbooks”, thus the affective filter in students is lower, (2006, p.87), plus Oduolowu 

& Akintemi state that children’s communication requires early listening stimulation as it is the 

skill that appears to be the “most dominant in the classroom and in everyday life”, so storytelling 

appears as a natural way to teach both language and content (2014, p.100). 

Whether we are EFL teachers of kids, teenagers, or adults, storytelling can be an efficient 

techniques to cope with students’ behavioral responses and to immerse learners through a diverse 

and entire world of experiences.  Storytelling seems to work enhancing students’ long-term 

memory, and at the same time their attitude concerning the improvement of the target language 

performance can be positive, as stated by Bernal & Garcia (2010). A reflective use of storytelling 

in the EFL classroom can signify changes that are not expected, nevertheless the use of this kind 

of communicative strategies will bring with it findings that can impact teaching in such a way 

that the understanding of learners needs can provide teachers with elements to improve his/her 

lessons. In addition, “stories provide students with opportunities to listen to language in context 

rather than in bits and pieces. Stories also introduce new vocabulary and language forms within 

rich networks of associations”Deacon, & Murphey (2001). 

 

 3.2 Disruptive behavior 

In all schools and most of the classrooms, disruptive behavior is evident and most of the 

time it is difficult for parents and teachers to deal with it. Several authors have defined what this 
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everyday behavior implies and what related aspects are evident in the classroom. According to 

Bauman, Lahey & Stein (Stony Brook University, 2012), disruptive behavior among students in 

the EFL classroom refers to inappropriate attitudes that interrupt the normal development of 

procedures at schools or home. Students who evidence disruptive behavior tend to be very 

controlling, persistent, complaining, challenging or resisting authority; they have numerous 

conflicts as verbal abuse, or poor relationship with teachers, classmates, or others.  

Converging with this concept Norris & Livingston (Behavioral Health Systems) (2010) 

added that the development of disruptive behavior could be a result of some factors like genetic, 

physical or environmental components. The environment plays an important role in children’s 

life because it impacts their attitude; this can be illustrated for instance, when a child is 

surrounded by a difficult home life, it is likely for them to start to act in the same way; moreover, 

some risk factors like the exposure to violence, suffering from abuse, lack of parental 

involvement, among others, are present in the environment and affects the children’s behavior in 

and out their homes.   

On account of the aspects that must be taken into consideration when it comes to define 

what disruptive behavior is, it is crucial to identify what specific situations cause these classroom 

attitudes in order to address them through the use of different strategies. They are necessary to 

cope with disruptive behavior in schools, and they are based on the classroom management 

procedures teachers recur to, and which needs to be strong and consistent in order to create a 

successful classroom environment.   
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3.3 Classroom Management 

  

In order to assure an adequate learning environment, it is necessary to apply some 

effective strategies to promote students’ successful learning. Those strategies are part of 

classroom management. It refers to the way in which teachers encourage and establish students’ 

self-control through a process of promoting positive students’ achievement and behavior. The 

factors that influence classroom management are related to academic accomplishment, teacher 

efficacy, and teacher and students’ behavior.  

Classroom management refers to the strategies implemented by teachers for keeping 

students’ interest on learning. These strategies, as stated by Burden (2004), involve the ways 

teachers get students engaged, and the best way to do this is through motivation. He argues that 

when students are motivated, they are more likely to participate in activities and less likely to get 

off task and contribute to disorder. Burden (2004) argues that classroom management is 

influenced directly by how motivated students are during the lesson. When students are 

motivated to learn, they will be interested on the lesson itself, and will not be likely to disrupt or 

misbehave.   

In addition, he presents what needs to be included when implementing classroom 

management: organization, planning for management and cooperation in class. Organization 

refers to the preparation for school year, the ordering of the classroom, and the selection and 

teaching of rules and procedures. Planning for management is to be prepared to increase 

motivation, to address the diversity of students, and planning to work with parents. Finally, 

cooperation in class is part of the conduction itself, and it involves establishing a responsible 

classroom, where an appropriate behavior is encouraged and reinforced. Burden (2004) 
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concludes that student motivation will be affected by the selection of instructional content, 

instructional strategies, the task that teachers ask their students to complete, the way they provide 

feedback, the means of assessment, and other issues. If students are motivated to learn, they will 

be less inclined to get off class and contribute to disorder. (p.2)  

The author highlights motivation as the principal item or strategy to guarantee classroom 

discipline. The best way for teachers to manage effectively their students’ behavior is to engage 

and encourage them to learn through helpful teacher’s actions. Although this emphasis has a 

logical sense and helps teachers to be aware of the issues that may lead to misbehavior and 

discipline problems during the lessons, different authors have identified several strategies related 

to classroom management to cope with misbehavior in the EFL class, one of them, being time 

management.   

Kauchak & Eggen (2008), explain that classroom management is the process of ensuring 

that classroom lessons continue normally, even when disruptive behavior from students is 

evidenced. It is not only about maintaining order, but also optimizing students’ learning. The 

authors point out that the proper behavior of students is determined by how effectively teachers 

divide the lesson’s time. They proposed four stages to be performed during the class: allocated 

time, instructional time, engaged time, and academic learning time. These laps will distribute 

accurately the proper times for learning, promoting students’ interest and in this way, 

misbehavior could be avoided.  

Time management influences the sequence of the lessons and maintains students’ suitable 

behavior, and the best way to improve time management is to divide class time into four 

overlapping categories. Allocated time refers to the term in which the routine of the class takes 
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place and the time dedicated to all classroom procedures; it is the total time allotted for teaching 

and learning. Instructional time refers to the time in which teaching and learning actually take 

place, after routine classroom procedures are completed. Engaged time is when students 

participate actively in learning activities. Finally, academic learning time occurs when students 

show success in the proposed learning activities. Kauchak & Eggen (2008) finally remark: “some 

teachers seem unaware of the value of time as a resource, thinking of it as something to be filled 

or even “killed” rather than an opportunity to increase learning”. (p.70)   

Although Burden (2004) has focused on discipline and motivation as the principal factors 

to assure an effective classroom management, Kauchak & Eggen (2008) emphasize on the 

importance of time management, and how teachers must take advantage of each minute of the 

class. Having an appropriate division of time during the lessons keeps students on track of what 

they are learning. It is like they are too busy learning during the classes to disrupt or perform 

other kind of activities unrelated to the lesson’s objectives.  

It is necessary for teachers to be skillful in classroom management, which refers to the 

strategies that enable teachers to promote students’ behavior. It is relevant now to mention how 

these strategies are to be identified, addressed, analyzed and applied.  
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4- LITERATURE REVIEW 

  

Managing students’ behavior is an aspect that teachers face every day, and based on 

theory we can say that there is a need for implementing academic strategies that help to prevent, 

minimize, and correct disruptive actions. Tolan and Leventhal (2013) mentioned that in learning 

environments there is such a huge importance in trying to deal with students’ disruptive behavior 

so as to diminish class disturbs. Unfortunately, some teachers are not prepared enough to face 

those challenges even when using several techniques for teaching the different skills. Ellis and 

Brewster (2014) stated that through the use of storytelling as a teaching resource children can 

become aware of what they do in their language learning classroom and thus, can have a positive 

attitude towards the language, the culture of the language and their environment. Additionally, 

they argued that stories might be motivating for language learners in the sense that children are 

normally used to be told stories along their childhood age. Therefore, the storytelling technique 

and some strategies to deal with disruptive behavior are being mentioned here to support this 

current in development study. Three qualitative studies were chosen so as to see how they serve 

to the theoretical background of this paper. Subsequently, the first study conducted by Brophy 

(1983) contrasted the different needs used to accomplish specific goals in class when it comes to 

manage students’ behavior. The second study conducted by Emmer and Anderson (2005) stated 

that teachers are the ones who can actually predict classroom behavior if they impart from the 

very beginning their strategies to deal with disruptive behavior and for giving instructions. The 

last study conducted by García, Montoya and Nieto (2016) showed that the storytelling technique 

has various applications in terms of professional growth, students’ responses and linguistic 
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outcomes and thence, by using it one can have eventually positive results regarding classroom 

management.  

  

The first study conducted by Brophy (1983) took place in a Chicago state school with 

second and third graders with the purpose of contrasting two different classrooms to use various 

strategies for teachers to be able to cope with disruptive behavior. Among these strategies 

withitness was one of those used for teachers to monitor the classroom regularly, stationing 

themselves where they could see all of the students continuously;  overlapping (effective 

managers also had learned to do more than one thing at a time when necessary: when conferring 

with an individual pupil, for example, they would continue to monitor events going on in the rest 

of the classroom), the room was organized into centers -math, art, reading-, grouping with others 

in order to diminish the disruptive behavior. The method evidenced in the study was based on 

social learning theory (students learn from one another via observation, imitation, and modeling) 

that was adapted through the different strategies to make it useful in context.  

Brophy (1983) stated in the results that the strategies that were used to accomplish the 

goals differed somehow depending on the student’s needs. He said that classroom management 

must include the following: attention to relevant student characteristics and individual 

differences, preparation of the classroom as an effective learning environment, organization of 

instruction and support activities to maximize student engagement in productive tasks, 

techniques of group management during active instruction, techniques of motivating and shaping 

desired behavior, techniques of resolving conflict and dealing with students' personal adjustment 

problems, especially when the students are children.  
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Similar results derived from another study conducted by Emmer & Anderson (2005) 

where they pointed out that the beginning of the school year was one of the most crucial times 

for an adequate academic engagement of the students, and it determines the success or the failure 

regarding performance. The study was conducted in eight elementary schools by observing 27 

third grade teachers from different schools during the first weeks of the school year. Five of the 

school had a mixture of Anglo and minority pupils. This research was done through observations 

of the classes and narrative record summaries of the findings. Also, some characteristics like 

room arrangement, materials, planning the classes, classroom rules, reward and punishment 

system, monitoring among others purpose of this study is to learn how teachers who are effective 

managers begin the year and determine what basic principles underlie their teaching. For 

teachers, it is important to monitor pupils and integrate the rules into a workable system in order 

to rehearse students in some procedures such as line up, incentive system to shape behavior until 

students learn how everything is going to be in the classroom. 

Emmer & Anderson (2005) indicated in the results that effective classroom organization 

and management can be predicted from the first several weeks of the school year depending on 

the quality of leadership exhibited by the teacher in managing behavior and instruction. 

Moreover, they say that using a system and basic communicative skills, the classroom 

management will be easier throughout the rest of the year. Furthermore, “Classroom 

management and organization” an aligned study developed by Brophy (1983), also includes 

monitoring, planning the classes and organization of the classroom, as useful strategies to 

minimize the need to deal with discipline problems.   

The last study was conducted by García, Montoya and Nieto (2016) in a public school in 

Pereira-Colombia under the figure of pre-service teachers. One implemented this project and the 
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two other observed the implementations. It was also carried out with 22 students from fifth 

grade. Besides, this study aimed at implementing the use of storytelling as a technique to teach 

English language skills through the use of some lesson plans that varied from class to class as it 

needed to implement the four language skills throughout the implementations.  

The results they presented at the end of their implementations revealed certain aspects 

regarding the professional growth, students’ responses and linguistic outcomes. They also had 

some strengths and challenges listed as part of the insights obtained where their lesson planning 

and material designed worked well for their professional performance. Through observations 

they noticed the students’ responses towards a series of observations that were held to see how 

the participants responded to the implementations of the project. Then, they stated positive 

incomes regarding this implementation but when outlining the linguistic outcomes they just 

showed two strengths that had to do with students’ working on worksheets and classroom routine 

responses. These latter have to do in certain aspects with what a teacher establishes at the 

beginning of their classes and that have to also with their classroom management techniques.  

Classroom management is a topic that needs to consider many aspects in a classroom 

such as students’ characteristics, teachers’ preparation, and the school’s background, among 

others. The present literature review contains some relevant aspects to contribute to the field due 

to fact that it provides some guidelines, so teachers can develop and apply some useful strategies 

for their classes, and then they could find out that the implementation of study centers, the group 

work, and the reading aloud activities guided by the teacher work best for their students and 

themselves as well as the organization of the classroom, the importance of establishing the rules 

from the beginning of the year, giving clear instructions, reward systems among others.  
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In this paper it is possible to find valuable and reliable information to be aware of the 

importance of preparation, planning and setting rules into a classroom. The articles mention 

different strategies that were implemented in the classroom that had a positive impact in terms of 

students’ group collaboration, engagement and motivation, and the disruptive behavior was 

notoriously reduced in all the cases. Therefore, the students who were exposed to these 

investigations will maintain their good behavior for long time periods and future scholar years. 

Classroom management and disruptive behavior are topics that teachers have to take into 

account at the time of guiding lessons; as consequence, they have to be enough prepared to face 

any situation that could be presented by preparing multiple single activities, bringing extra work 

for the faster students, being aware of what is going on in the class, etc. It will be possible to 

have a successful teaching experience by keep investigating on this topic. This is the reason why 

for future studies it is important to consider not only the strategy that is being implemented, but 

also the activities during the process. Also, it is necessary to take into account the background of 

the students given the fact that here in our country the social settings like poverty and other 

detrimental conditions are very common, and at time of teaching they influence on students’ 

behaviors. 
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5- METHODOLOGY 

  

This chapter is about how this project was conducted by analyzing the context, 

participants, design and application.  

  

5.1 Context 

This classroom project was conducted in one of the public schools in Pereira in alliance 

with the Licenciatura en Lengua Inglesa from Universidad Tecnológica de Pereira. The English 

curriculum of the school, and the standards from “EL RETO” (Guía No 22) were taken into 

consideration to carry out the study.  

The school Instituto Técnico Superior is a public institution from one to three social 

statuses, and they have pre-school, primary and secondary grades of education. Moreover, these 

schools have academic and technical baccalaureates in different areas.  

  

5.2 Participants 

This part is focused on the description of the people who were part of this project such as 

the students from a first grade of the school Instituto Técnico Superior, and three practitioners, 

students from Licenciatura en Lengua Inglesa who were implementing this project. 

  

5.2.1 Students: This classroom project was carried out in a public school, where students 

share some similarities regarding their background and context. The participants were from a 

group of 31 students, whose ages ranged between 6 to 7 years old. 
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5.2.2 Practitioners: Three practitioners conducted the project which was focused on 

some strategies based on storytelling as a technique to prevent disruptive behavior. The 

classroom project was implemented in most of the sessions. All along the implementation the 

three practitioners were designers and planners; nevertheless, during the lessons two of the 

practitioners were implementing while the other practitioner observed the strategies in the EFL 

class. The practitioners’ roles in the classroom were exchanged each session, and the time 

estimated for carrying out the study and the  implementation was 12 weeks divided into two 

sessions of two hours per week. 

  

5.3 Instructional Design 

5.3.1 Development and implementation 

This classroom project aimed at focusing special attention on the use of storytelling as a 

technique to prevent disruptive behavior. According to Hines (1995), storytelling is a 

pedagogical tool that allows students to improve their language skills and helps to develop the 

affective skills, so students have more meaningful interactive communication, their affective 

filters are lower and students are more tolerant, empathetic and sensitive towards other students.  

  

Storytelling was used due to the fact that it is a good technique not only to enhance and to 

improve academic skills, Fitzgibbon & Hughes (1998, p.21) argued that storytelling also engages 

students to different types of reading as a way for entertaining; besides, storytelling was working 

as a strategy of classroom management and as an instructional tool to prevent disruptive 

behavior. 
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5.3.2 Design 

The lessons were framed into the Pre-while-post approach. Neher (2009) stated that the 

aim of this approach is to prepare students with previous knowledge about what they are going to 

listen before they do it; also it provides them with a reason to  listen by setting questions or other 

tasks, and finally to ask students for some information that they get from the story. This approach 

allows students to be more familiar with the story so they will be able to complete all the tasks 

making use of the L2. 

  

    During the development of this project different resources were used; for instance, the 

use of flashcards to introduce vocabulary or to contextualize students, different worksheets 

created or adapted depending on the topics, the students’ needs and likes. Besides, the use of big 

books and photocopies for the classes were included as well as the use of technological resources 

like laptop, video beam, T.V., speakers, CD’s, and some web pages with different activities 

when necessary. 

  

5.3.2 Resources 

    Worksheets, big-books, flashcards and technological devices of audio and video were tools 

that enhanced the implementation of storytelling in class. 

  

5.3.4 Assessment 

During the implementation of this classroom project, student were assessed by using 

formative assessment. Linquanti (2014) stated that by using this type of assessment, teachers can 
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monitor the process of the students, so the activities can be adapted throughout the 

implementation according to the students and teachers’ needs. Likewise, as an advantage of this 

type of assessment, students can receive feedback and information about their process. 

  

5.4 Reflection Stage 

    For this classroom project, it was intended to reflect upon the data collected through journals 

and observations in order to get insights of every detail that was not perceived while gathering 

the information. The action of reflection in teaching refers to the process in which teachers and 

participants question everything that happens in the classroom, as defined by Zeichner and 

Liston (1996), who also mentioned that reflection involves making changes in the teaching 

process to lead actions towards the learning objectives established from the start. 

  

The reflection was carried out in three stages, proposed by Handal and Lauvas (1987). 

The first stage is called “action” and refers to regular actions that take place in the classroom, in 

other words, the teaching process intended to be registered through the instruments previously 

mentioned: explanations, question making, the storytelling itself, monitoring and assessment. 

The second stage is named “planning and reflection”, where teachers analyze their actions and 

their reasons to do them before and during the implementation; this was recorded through 

reflective logs in a journal individually. Finally, the “ethical and moral considerations” stage 

involves the discussion of what the actions taken during the lessons are. 
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5.4.1 Linguistic Outcomes 

    Reflection on learners’ linguistic outcomes was done through the data collected during 

assessment. Their work during every lesson, worksheets and any kind of production were 

compared and analyzed with the means of reflection. Students’ productions and artifacts were 

taken into account to know their performance towards the activities proposed and the learning 

process. 

  

5.4.2 Students Responses 

    Learners’ reactions and responses to the implemented lessons were registered through 

observations, which are to be analyzed afterwards and at different stages: at the beginning, in the 

middle and at the end of the implementation. 

  

5.4.3 Professional Growth 

    The keeping of journals and the group reflection sessions allowed the teacher participants to 

get insights on their professional development process, analyzing how every implementation 

could be improved, why and how that was to be accomplished. 
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6- RESULTS 

  

    In this section, the descriptions of strengths and weaknesses during the implementation of the 

project are done regarding students’ linguistic outcomes and responses, and practitioners’ 

professional growth. 

6.1 Learners’ linguistic results 

6.1.1 Strengths  

When focusing on the learners’ linguistic learning process, listening comprehension 

through the use of resources such as pictures, worksheets, big books and videos, and their 

vocabulary use were identified as strengths after analyzing their outcomes on the follow-up 

activities related to the storytelling implementation. 

To begin with, it could be noticed that learners valued the use of resources and body 

language to support the presentation of the story and the vocabulary related to it. It can be 

considered a strength as students took advantage of the implementation participating and 

attempting to communicate using the foreign language while encouraging them to face different 

situations that can represent real life. Calderon, M., Slavin, R. & Sanchez, M. stated that using 

storytelling can be useful to provide students with skills to recognize their psychological and 

emotional skills and challenges when growing up, (2011).   

Pictures, worksheets, big books and videos, as previously mentioned;   were used for the 

implementations and the influence of their use was registered through the observations and 

reflections; to illustrate the results, it was registered after the second implementation that the use 
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of big pictures encouraged students’ understanding of the story’s text. Ramirez M. put that  the 

use of visual aids has a positive impact on teaching language, but it also helps students to 

enhance their comprehension of new input, (2012).  In relation with these implementations, we 

can agree with that idea since it was evident the evolving process that students had from the 

beginning of the study to the last storytelling sessions. In comparison in comparison to the 

contents of the reflection format of the first implementation, where it says that the lack of 

supporting material and resources caused some students to be confused with the role of the 

characters, concluding that the use of different types of material supported students’ 

understanding of the story on further implementations. 

  Likewise, the use of vocabulary is highlighted, as it was noticed that students used 

different learning strategies, as defined by Reid (1995), encouraged by the pre-service teachers, 

to eventually apply or react to the words to be included on a story. The practitioners concluded 

that the presentation of vocabulary is essential when teaching any topic, and taking into account 

the differences students might have on their learning styles, they used different ways of 

introducing vocabulary on each storytelling session. In the implementation 4, for example, they 

used a TV with pictures of the graphic story “The Monster and The Cherry” to present the 

vocabulary, which motivated students to participate by guessing or transferring the words from 

L2 to L1, as a learning strategy. However, it needs to be clarified that the whole story was 

presented to students in L2, as well as the vocabulary related to it; but due to lack of proficiency 

on their lexicon, they sometimes expressed their understanding about the story in Spanish. 

Conversely, when it came to carry out the activities related to the tale, learners participated and 

used the words in English that they had already seen, and that represented the happenings 

studied. Also, as in the implementation 3 about a short tale that mentions the preferences in 
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meals of some animals, the vocabulary was written on the board, and learners were asked to 

share with their closest classmate what the words could mean. Learners’ linguistic responses 

were in L1, what can be interpreted as an understanding of oral instructions, and also as a try to 

participate despite their limited L2 vocabulary. It was concluded that it had a positive impact, 

which was evident with a worksheet that most of them were able to carry out successfully, since 

it consisted on matching animals’ vocabulary and what they eat, as an implicit way of 

understanding the difference between meat and plant eaters. All learners could make these 

relations right after watching and listening  how these cartoon animals preferred some kind of 

food and not another. 

  

6.1.2 Challenges 

The most notorious challenge that came up was the providing of instructions at the 

moment of asking for completing activities. Even though most of the students used to understand 

the story and participate in group activities, there were several students who found it challenging 

to complete the activities so they were prone to misbehave. Nonetheless, they were helped by the 

teachers and by their fellows when asked by teachers. A remarkable feature of using storytelling 

with first graders in Also, the lack of vocabulary and L1 literacy of the students was a matter for 

concern. 

  

 Also, the fact that the children are in a real challenge regarding second language 

acquisition in which they want to communicate but they prefer to be silent. First graders need to 

be encouraged by the environment, the materials, the topics and of course the way storytelling is 

implemented based on the students’ needs.  
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6.2 Professional growth 

6.2.1 Strengths 

While this classroom project was being conducted, several aspects were taken into 

consideration when it came to reflecting upon the implementation sessions, and these allowed 

teacher-practitioners to identify strengths regarding their professional development. In this case, 

providing instructions as a classroom management element, and lesson planning according to 

learner’s level were items to be considered as strengths.  

Firstly, some improvement regarding giving instructions was noticed during the 

implementation. At the beginning, the instructions were given only orally, so they were not clear 

enough for students; nevertheless, throughout the implementation some strategies to improve 

were used like mimic or the use of more gestures, for example, the acting out of the whole tale 

for students to understand better not only what the story was about, but also what they had to do 

before, while and after the storytelling. Throughout the implementation, practitioners reported 

that instructions did not need to be repeated as many times as before, and they became more 

effective for students to follow them easily. To illustrate this, on observation number 6 about the 

story  "Big ears mouse", it is stated how students were asked to stand up and sit on the floor near 

to the board to listen to the story. Liruso. S. & Villanueva. E. (2003) stated that  “ in class 

teachers need to demonstrate adequate English competence for pedagogic purposes such as 

giving instructions, prompting and encouragement, keeping order, etc” (p.145). Those 

instructions were given only once as they were supported by using the body. Then, students were 

asked to provide ideas about the story, to identify the characters and the gist of it. When 
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practitioners made the questions, they acted them out or pointed at the book, as well as when 

students answered them, which allowed most the students to understand and develop the 

activities.  

Secondly, lesson planning in terms of considering students’ level and their learning 

process was also perceived as a strength, since it was reported that practitioners devoted some of 

their planning time for the revision of the language included in the material for the 

implementations, and made the necessary modifications for it to be understandable, but 

challenging enough to boost students’ learning process. This is stated on reflection Nº 4, where 

the pre-service teachers affirm after one of the storytelling sessions: “...we decided to write short 

sentences describing what happens in each page, by using a clear and level-appropriate 

sentence structure and vocabulary”. This aspect worked on the implementation because 

practitioners were aware of the importance of the level students were exposed to and their own 

proficiency, which is also described by Krashen (1977) on his input hypothesis, defined as the 

progress students are likely to make when they comprehend language input that is slightly more 

advanced than their current level.  

 

6.2.2 Challenges 

In terms of the challenges on the elements that had to do with practitioner´s professional 

growth, material design and time management are mentioned as part of implementation issues 

when reporting the storytelling sessions. 

To begin with, a need for the use of appropriate materials was detected, and by reflecting 

upon the reactions of the learners it was concluded that the mere reading of the story was not 
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enough even when they were contextualized. This could be evident during the first 

implementation, when the visual material was not big enough for all students to see and it needed 

to be supported by the L1. After that first implementation, the use of different material was 

evident, for example, storytelling through videos as a way to approach different learning 

strategies; however, by the last implementation, it was agreed that a real book should be used as 

it would allow students to interact more with the material, and it would offer the practitioners the 

opportunity to walk around with it, make emphasis while pointing at pictures and going back if 

necessary without much trouble.  

Consequently, the selection of the material requires a large amount of time, as well as the 

designing and modification of visual and linguistic input for the storytelling implementation, and 

for teachers, this might become a demanding task that occupies planning and grading time as 

other responsibilities they have. This being said, a possible solution that can be implemented to 

ameliorate the need for time allotted to material design and edition is the development of a 

material bank, both virtual and physical in which in an organized way, teachers can keep an 

inventory of the material they have found or created, separated by levels, so they can easily be 

recycled on further lessons. 

On the other hand, time management: was also considered to be a challenge, as the pre-

service teachers repeatedly reported issues with the time they planned to spend on an activity and 

the actual required time taken by students for carrying it out, which sometimes caused 

storytelling sessions to be postponed, interfering with the scheduled curriculum. Practitioners 

concluded on their reflection Nº 2 that this was due to the fact they did not account for the time 

dedicated to instruction giving when writing their lesson plans, which caused the class time not 

to be enough to develop all the activities. They state: “Planning should be developed by 
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stipulating short periods for each activity. Samples and instructions are crucial at the moment of 

presenting vocabulary, stating guide questions, and when checking comprehension”. In other 

words, examples and instructions are necessary when presenting any activity, so the time allotted 

for each of them should include the time teachers spend exemplifying. 

For this reason, it is proposed that in future occasions, teachers analyze the time it takes 

for a specific group of students to carry out different types of activities, and take this information 

into account when planning exercises that are alike. Also, the use of visible stopwatches and 

timers while students develop a task, would be a good strategy to limit the stages on the lesson. 

  

6.3 Students’ responses 

6.3.1 Strengths 

The learners in general seemed to be motivated when storytelling was implemented. 

Since storytelling is about sharing and reflecting on situations that are likely to be imagined, 

linguistic, social and emotional aspects are put in practice, as stated by Calderon, M., Slavin, R. 

& Sanchez, M. . (2011). We could notice, as evidenced in Reflection 1 that “most of the learners 

did get the main the idea and recognize the main characters of the story”. Also, while practicing 

listening the environment of the classes were positive in terms of attention and participation. 

Speaking in English was evidenced as a prompter of attention for those first graders. There was 

no implementation in which activities should be interrupted because of misbehavior while their 

L2 was the focus of the lesson, as Calderon, M., Slavin, R. & Sanchez, M. (2011) state, 

“ [c]hildren learn English through English”. Also, it could be noticed, in the worksheets` 

activities, that in terms of learning the language, the learners have got positive results. As an 
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example, when the story of "The Rabbit and The Turtle"  was used in implementation 1, the 

results evidenced understanding by drawing and painting some moments of the story according 

to the timeline. It showed an overall understanding of the situations, that can implies 

enhancement of the listening skill.   

Previous to the implementations, there were always introductions of vocabulary. They 

were done with gestures, role plays, flashcards, written words on the board, and with slides 

presented on a T.V set. The children were always active and involved. They participated by 

inferring the meaning of the concepts represented in images and words, sometimes using L1 but 

automatically the teachers corrected them by saying the word in English. Normally, when the 

learners were asked to participate they dared to do it without been afraid of making mistakes; 

they just wanted to try, even if it was in L1, what can be interpreted as a good response about the 

impact of the implementation in terms of the affective filter and the presence of anxiety. So, as 

mentioned in the reflection No 3, "smooth language scaffolding" was essential in order to set a 

positive learning environment that helps learners to be comfortable in class when using 

storytelling while practicing reading and listening skills. 

 

6.3.2 Challenges 

As the main tool for this implementation were the stories, the understanding of them by 

the learners was key at the moment of reflecting. There is a need for asking questions to learners 

about the story, and we did it at the end of the stories. But it was noticed that the questions at the 

end to check understanding was not enough since learners needed to have information about the 

questions in advance so they could focus their attention on specific moments and characters of 



 
 

 
STORYTELLING AS A CLASSROOM MANAGEMENT TECHNIQUE TO PREVENT DISRUPTIVE BEHAVIOR       37                                                                                                                                        

the stories, so that at the end they would be able to participate with more confidence, as stated in 

reflection No.3. See appendix 3 page 67 

In addition, there is a fundamental stage when telling stories with academic purposes in 

the EFL environment. Learners must know the essential vocabulary and they should have a clear 

idea of the main vocabulary. As stated in Reflection 1. See appendix 3 page 62, there is a need 

for using big visual aids, like flashcards, slides on T.V, or big books since children tend to be 

very visual. We realized that visual aids of medium sizes are necessary if we want to get the 

learners engage since the very beginning of the lessons. This stage (presentation of vocabulary) 

is essential for accomplishing the aim of understanding the stories when working with first 

graders, and in our case, when we did not use them, there was a struggle for learners trying to get 

the idea of the story  and to have a useful knowledge about it. As defined by Martinez, B. (2007), 

storytelling is a process that motivates learners, and if well scaffolded (like starting by presenting 

vocabulary in a clear way) it can simulate real life situations.  It can make the learners to 

participate and think about the L2 as an opportunity to use their knowledge in situations in semi 

real situations that requires using English. 
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7- LIMITATIONS 

During the implementation of this classroom project some limitations were presented 

during the sessions conducted; regarding different aspects as institutional, resources or personal 

complications. 

As an institutional issue, constant interruptions from the in service teacher, the 

coordinator, other teachers or external people from the school, so the students get distracted and 

teachers needed to focus the students again in order to continue with the activities proposed. 

In terms of resources, sometimes it was challenging to find materials that fit to the 

context, the needs of the students or to the purpose of the activities planned. In the other hand, 

the practitioners designed a lot of material for some sessions. However, it was expensive or time 

consuming. In some opportunities some activities or the objectives should have been changed or 

reorganized due to the lack for the appropriate resources. 

Concerning personal aspects, practitioners of this classroom project experienced different 

things like familiar difficulties, health problems or any other personal troubles which affected the 

implementation of the project; for instance, during some sessions only two practitioners were 

implementing as the other one had repetitive health problems that did not allow her to be 

presented in the classroom. 

As implementing this project implied a lot of aspects, it implied some complications or 

limitations as well, so it was important for the practitioners to find different manners to 

overcome these difficulties, for instance: we had extra meetings to plan the lessons and recycle 

materials from previous lessons to adapting them to be useful for new lessons, among others. On 
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that way the project could be finally carried out successfully. 
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8- PEDAGOGICAL IMPLICATIONS 

This project was focused on fostering the listening comprehension as a tool to prevent 

Disruptive Behavior which allowed the pre-service teachers to present a varied set of 

implications that this kind of project might cover. For people who are interested in a project 

related to Storytelling or Classroom Management techniques, these suggestions may be of 

utmost importance being a base for their proposals. 

Students can have a positive attitude in regards to language learning being more aware of 

what they do through this learning process as it is mentioned by Ellis and Brewster (2014) that 

learners can be more conscious of what they do regarding their language process, have a positive 

attitude toward the language, its culture or the environment where it could be use; all these can 

be possible thanks to the use of storytelling as a teaching resource. This means that Storytelling 

can help when preventing Disruptive Behavior by generating a motivating environment to learn 

what is exposed in the classroom, but it is necessary to take into account the context to create 

some strategies to enhance that motivation. 

To achieve the objective of improving students’ listening comprehension in a foreign 

language involves to understand clearly what is going to be learned and to practice the 

knowledge already acquired. Consequently, Pre-while-post activities settled by Neher (2009) is 

suggested by the practitioners as the pedagogical procedure to follow in terms of using 

Storytelling since the first stage (Pre) enables students to have ideas about the learning goal and 

can be used by the teacher as an attention catcher; the second stage (While) provides the reason 

to participate in the pedagogical process in which students acquire the knowledge required and 

practice it; and the third stage (Post) is used by the teacher to check students’ understanding 
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through the information given by them based on the questions the teacher used to make them 

practice. By using this approach people, who are interested on developing a similar project can 

have an organized way to to implement listening and reading activities. Another implication is to 

anticipate issues by analyzing the context in which the students are involved taking into 

consideration their English proficiency, socio-cultural background, among others aspects which 

can help teachers to understand their learning processes. In this way, teachers can be able to 

solve the problems generated by these conditions and use them to create an appropriate 

Storytelling activity for their learners. 

Moreover, it is important to take advantage of technological resources which in many 

cases are forgotten because the common way of making Storytelling is by reading a book. 

Children use to focus their attention easily on audiovisual resources due to the fact that there is 

an impact not only through listening, but also through vision. A good strategy is to use short 

films or show the images of the story in the tv while playing the voices in the speaker. 
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9- CONCLUSIONS 

                  Storytelling was concluded to be a technique that has impact on students’ 

motivation, critical thinking, listening comprehension, but it also was demonstrated that behavior 

can be managed when implemented. Students have a positive attitude towards storytelling if 

audio and visual materials are used. It is necessary to adequate the materials and the setting in 

order to make a good use of big books, pictures, worksheets and videos. The use of appealing 

visual materials and technology (which is found as appealing by students in general) was 

essential when presenting vocabulary, but also it was concluded that it helps students to create an 

imaginary version of the story by their own, what ended in voluntary participation when 

interaction is required.  It is necessary to reflect after each implementation and select the type of 

activities the group seems to be more interested on to better design coming implementations. 

This can be done by knowing about students interests and by designing very precise instructions 

that allow the teacher to interpret students attitude according to the kind of activities. And 

finally, the implementers concluded that there is a need for being realistic about the time students 

require to practice vocabulary and to infer about the story, and also about how to make the 

listening skill of students get improved throughout the process. This is a process that takes some 

time, but if a good presentation of vocabulary, a good use of audio visual materials, and a 

reflective planning and implementation of the technique are done, the results can be as 

interesting as meaningful for both, teachers and students. But of course, it can be a problem if 

careless planning -if there is- is carried out in the classroom. Storytelling must be a whole 

process that involves them into a creative, imaginative, and meaningful moment in students´ 

lives. 

 Now, the final conclusion all over this work is that storytelling, seen either as a 
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technique, as a method, or just as an activity, is a natural and powerful capacity that humans have  

to create and destroy the reality and lives. There is a need for inquiring more about the impact of 

this historical teaching technique in the EFL field, and also it is necessary to test it focusing on 

how are students´ responses when being exposed to this type of reading and listening activities. 
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11- APPENDIXES 

11.1 Appendix 1: Lesson plans 

     Class No. 3 

Date of the class: 
September 22nd, 2016 

Class Number: 
3 

 

AIM: 
At the end of the lesson the learners will be able to use different basic English vocabulary in context as 

both a review and a diagnosis of student’s level. 

 

Estándares Básicos de Competencias (MEN): 

Estándar General: 
Comprendo historias cortas narradas en un lenguaje sencillo. 

 

Estándares Específicos 

● Comprendo canciones rimas y rondas infantiles. Lo demuestro con gestos y movimientos. 
● Puedo predecir una historia y su idea general a partir del título, las ilustraciones y los gestos y el 

cambio de voz. 
 

Indicadores de logro: 

● Puedo predecir una historia a partir del título, las ilustraciones y las palabras. 
● Entiendo la idea general contada por mi profesor cuando se apoya en movimientos, gestos y 

cambio de voz. 
Assumed Knowledge:  
Students have already studied verb greetings, commands, school objects 

Materials: 
Pictures, marker, board, story, worksheets, ball. 

 

DAY/STAG

E/ 

ACTIVITY/

TIME 

PROCEDURE 

TEACHER AND LEARNER ACTIVITY 

ANTICIPATED 

PROBLEMS AND 

PLANNED 

SOLUTIONS  

COMMENTS 

 

Sept 22nd  

Greetings 

2:30-2:35 

 

 

Warm-up 

2:35 – 2:45 

 

 

Ts will greet Ss in English and will ask all Ss to 

sit down. Attendance will be taken. 

 

Hangman. Ss will review the school objects that 

were introduced on the previous class by trying 

to guess a word while revealing letters one by 

one.  

 

 

Ss might not 

remember the 

alphabet. Ts will do 

a quick review by 

singing the alphabet 

song.  
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Presentation 

2:45 – 2:50 

 

 

 

 

 

Storytelling 

2:50- 3:00 

 

 

 

Practice 

3:00 – 3:20  

 

 

 

 

Practice 

3:20-3:30 

 

 

 

 

 

 

 

Presentation 

3:30-3:40 

 

 

 

 

 

 

Practice 

3:40-3:50 

 

 

 

 

Production 

3:50-4:00 

 

Ss are shown three images (turtle, rabbit, and 

fox) and Ts ask Ss the corresponding names in 

L2. Then, T practice pronunciation with the Ss 

by one and in group.  

 

Before starting, T ask students to pay attention 

to what happens in the story. Ts act out while 

the reading and its drama is developed while 

happening.  

 

 

Ss are given a worksheet to review the sequence 

of the story. It is collected by Ts. 

 

 

Ts check vocabulary comprehension by having 

Ss react. They say a statement and if it’s true, Ss 

raise their hands. If it’s false Ss pretend to sleep. 

[Show pic: This is a turtle]  The rabbit is slow, 

the turtle is fast, etc.) 

 

Ss are now presented with the days of the week. 

They are introduced by pointing at or writing 

the complete day and circling “Thursday”. 

Today is Thursday, tomorrow is Friday. The 

complete list of the days is written on the board, 

and Ss are asked to copy then on their 

notebooks.  

 

Ss practice pronunciation by saying the words 

the Ts point at. Then, they play a memory game 

in which they read the list over and over again 

and Ts start erasing words randomly until Ss say 

them all by themselves. 

 

A language pattern is written on the board: My 

favorite day of the week is _________ and it’s 

completed and explained. Then, Ss play hot 

potato to say their favorite day of the week. 

There can be 

difficulties with the 

phonetic part but 

repetitions In choral 

make reduce ss’ 

anxiety to 

participate 

To avoid 

misbehavior T are 

going to be walking 

around while telling 

the story  

Ss might not 

understand or 

remember the parts 

of the story. T will 

act it out by 

sections. 

 

 

 

Ts make emphasis 

on pronunciation, 

especially on 

phonemes Ss have 

difficulties with.  

 

 

Ss might not 

remember the 

sequence. Ts re-

write the days of the 

week and has Ss 

repeat. 

 

Ss might 

misbehave. Ts start 

giving commands. 
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EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 

 

One day a rabbit was boasting about how fast he could run. He was laughing at the turtle for 

being so slow. Much to the rabbit’s surprise, the turtle challenged him to a race. The rabbit 

thought this was a good joke and accepted the challenge. The fox was to be the umpire of the 

race. As the race began, the rabbit raced way ahead of the turtle, just like everyone thought. 

The rabbit got to the halfway point and could not see the turtle anywhere. He was hot and tired 

and decided to stop and take a short nap. Even if the turtle passed him, he would be able to race 

to the finish line ahead of him. All this time the turtle kept walking step by step by step. He never 

quit no matter how hot or tired he got. He just kept going. 

However, the rabbit slept longer than he had thought and woke up. He could not see the turtle 

anywhere! He went at full-speed to the finish line but found the turtle there waiting for him. 

http://www.moralstories.org/the-rabbit-and-the-turtle/ 

Class No. 8 

http://www.moralstories.org/the-rabbit-and-the-turtle/
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Date of the class: 
October 28th, 2016 

Class Number: 
8 

 

AIM: 
At the end of the lesson the learners will be able to recall a story thread by classifying information into 

True or False.  

Estándares Básicos de Competencias (MEN): 

Estándar General: 
                 Comprendo historias cortas narradas en un lenguaje sencillo. 

Estándares Específicos 

● Escribo información personal en formatos sencillos.  
● Puedo predecir una historia y su idea general a partir del título, las ilustraciones y los 

gestos y el cambio de voz. 
Indicadores de logro: 

● Asocio los meses del año con su secuencia. 
● Asocio los personajes de un cuento corto con su rol en él 

Assumed Knowledge:  
Students have already studied the months of the year and numbers.  

Materials: 
White board, markers, pictures, story, and tape.  

 

DAY/STAG

E/ 

ACTIVITY/

TIME 

PROCEDURE 

TEACHER AND LEARNER ACTIVITY 

ANTICIPATED 

PROBLEMS AND 

PLANNED 

SOLUTIONS  

COMMENTS 

Oct 80th  

Greetings 

5 mins 

 

 

Warm-up 

10 minutes 

 

 

 

 

 

 

 

Review 

15 minutes 

 

 

 

 

 

 

Ts will greet Ss in English and will ask all Ss to 

sit down. Attendance will be taken 

 

Ss are shown pictures that represent some of the 

months of the year, and they are elicited the 

corresponding word. When they say it, the 

picture is taped on the board. Finally, Ts point at 

a picture and Ss say the month chorally. 

 

Ss are divided into two groups. Representatives 

of each group take turns to come to the front; 

they are spelled a month of the year and they 

should touch the corresponding picture as fast as 

they can. (If the month spelled is not on the 

pictures, they should touch an “X”) The first Ss 

to get to the right picture, earns a point for the 

group.  

 

 

Vocabulary of a short tale is presented. (Ice 

 

 

 

If Ss can’t guess 

which month it is, 

they are given the 

first letters as clues.  

 

 

Ss might not 

understand 

instructions. Ts 

model the activity. 
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Present. 

10 minutes 

 

 

 

 

Practice 

10 minutes 

 

 

Production 

10 minutes 

 

 

 

cream, cherry, Monster, friends, run) with 

modeling. They are elicited the words and 

pronunciation is reinforced. 

Ts ask students to pay attention to the character 

and what happens in the story. 

 

Ts play the tape of the storytelling while 

monitoring Ss’ behavior. 

 

Socialization of what happens in the story is 

developed. Ts provide True and False 

statements orally and have Ss answer.  

 

 

 

 

 

In order to get Ss 

attention a story 

guide with drawings 

will be handed out 

 

 

 

 

EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 

Ss are presented the pattern: “when is your birthday? My birthday is in __________”. As a homework, 

Ss complete the sentence on their notebooks. 

 

Class No 11 

  

Date of the class: 
November 10th, 2016 

Class Number: 
11 

  

AIM: 
At the end of the lesson the learners will be able to reproduce the story based on the sequence of images 

and short sentences in a worksheet.  

Estándares Básicos de Competencias (MEN): 

Estándar General: 
                Comprendo historias cortas narradas en un lenguaje sencillo. 

Estándares Específicos 
● Identifico a las personas (personajes) que participan en una conversación.  

● Relaciono Ilustraciones con oraciones simples. 
● Demuestro conocimiento de las estructuras básicas de inglés. 

● Respondo preguntas sobre personas, objetos y lugares de mi entorno. 

Indicadores de logro: 
● Asocio los personajes de un cuento corto con su rol en él. 
● Identifico y relaciono animales salvajes con su tipo de comida. 

Assumed Knowledge:  
Students have already studied the colors and simple names.  

Materials: 
White board, Pc (Flascards and CD player), CD for teaching English (story tape and pictures), and 
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board.  

  

DAY/STAGE/ 

ACTIVITY/TIME 

PROCEDURE 

TEACHER AND LEARNER ACTIVITY 

ANTICIPATED 

PROBLEMS 

AND 

PLANNED 

SOLUTIONS  

COMMENTS 

Nov 10th  

Greetings 

5 mins 

  

  

Warm-up/slides 

Find a pair, and 

link your arms  

4 mins 

  

  

  

  

  

  

Presentation of 

Wilde animals 

7 min 

  

  

Presentation of new 

input 

New vocabulary is 

introduced 

7min 

  

Practice 

Guide phrases 

4 min 

  

  

  

Practice 

The story is played  

8 minutes 

  

  

Production 

Worksheet 

  

Ts will greet Ss in English and ask all Ss to sit 

down. Attendance will be taken. 

  

  

Ts, in L2, ask Ss to stand up and then to come 

to the front, and then they are modelled the 

activity. It consists on walking around the 

space and when T says:“Find a pair”, they 

should choose a partner and link each other 

arms back to back. A Pc and a Tv are used in 

this activity with slides with the material. 

  

  

  

Ss are shown pictures related to Ss´ assumed 

knowledge (Lion, Giraffe, Elephant, Crocodile, 

Snake, and Monkey) and Ss are elicited to 

mention the corresponding word. But in can be 

done with flashcards.  

  

  

New vocabulary is presented. S are shown 

some pictures (meat, leafs, grass, mice, 

banana). Ts pronounce it for Ss and then Ss are 

asked to do it in single and chorally.  

  

  

  

Ts are shown three sentences: “What do you 

eat?”, “what do you like?” “I like bananas” “I 

do not like…”. Ss write down the sentences on 

their notebooks. 

  

  

  

Ss are told to pay attention to the coming story. 

Ts ask Ss to pay attention to character, what 

they do, what they eat, and what happened at 

  

  

  

There can be 

troubles 

regarding 

understanding 

oral instructions 

so Ts model to 

Ss. After the 

activity, 

commands are 

used to prompt 

order. 

  

Ss may want to 

participate at the 

same time. Ts 

walk around and 

give turns to 

those who 

behave quite, 

and then those 

who overact. 
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5 min 

  

the end. At the end Ts ask questions to Ss.  

  

Ts hand out a worksheet which is about liking 

the animals of the story with the correct meal 

they eat.  

  

  

  

  

  

  

  

Instructions will 

be proved both 

in L1 and L2 to 

clarify ideas. 

EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 

Ss are presented the pattern: “When is your birthday? My birthday is in __________”. As a homework, 

Ss complete the sentence on their notebooks. 

 

Name:_______________________________________________ 
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What do you eat lion?  I eat…- 

 

What do you eat giraffe? I eat…- 

 

What do you eat snake? I eat…- 

 

What do you eat elephant? I eat…- 

 

What do you eat crocodile? I eat….- 

 

-bananas 

 

 

-meat 

 

-leafs  

 

-mice 

 

 

 

 

 

 

 

 

 

 

 

 

 

Link the animals with the food they like. (Relaciona con una línea el animal con su comida de 

acuerdo al cuento). 
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Class Nº 12 

Date of the class: 
November 11th, 2016 

Class Number: 
12 

 

AIM: 
At the end of the lesson the learners will be able to recall a story thread by associating words and 

pictures with a sequence of events.  

Estándares Básicos de Competencias (MEN): 

Estándar General: 
                 Comprendo historias cortas narradas en un lenguaje sencillo. 

Estándares Específicos 

● Respondo preguntas sobre personas, objetos y lugares de mi entorno. 
● Puedo predecir una historia y su idea general a partir del título, las ilustraciones y los 

gestos y el cambio de voz. 
Indicadores de logro: 

● Reconozco vocabulario relacionado con animales y lo que comen. 
● Asocio los personajes de un cuento corto con su rol en él 

Assumed Knowledge:  
Students have already studied some animals and what they eat.  

Materials: 
White board, markers, story book, pictures, tape, worksheets. 

 

DAY/STAG

E/ 

ACTIVITY/

TIME 

PROCEDURE 

TEACHER AND LEARNER ACTIVITY 

ANTICIPATED 

PROBLEMS AND 

PLANNED 

SOLUTIONS  

COMMENTS 

November 

11th  

Greetings 

5 mins 

 

Warm-up 

10 mins 

 

 

 

 

Review 

15 minutes 

 

 

 

 

 

 

 

Ts will greet Ss in English and will ask all Ss to 

sit down. Attendance will be taken 

 

Ss play hangman in order to review the words of 

the vocabulary studied yesterday. 

 

Ts make a short review with the animals they 

studied yesterday and their food. A list is 

written on the board. Ss take turns by lines to 

come to the front and line up. One of the Ts 

stands in front of them and says a statement: 

“elephants eat meat”. If the answer is “yes” Ss 

jump left; and if it’s “no”, they jump right. 

 

Ts present the vocabulary as an introduction for 

the story. They tape pictures on the board and 

 

If Ss can’t guess the 

word, they are 

given one of the 

letters as a clue.  

 

Ss might not 

understand 

instructions. Ts 

model the activity. 

 

Ss might not 

understand the 

vocabulary. Ts 

explain with 
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Present. 

10 mins 

 

 

 

Present. 

15 mins 

 

 

HW 

assignation 

5 minutes 

 

 

write the word under each one of them. 

 

 

Ss are read the story by being shown pictures. 

Ts act out while they tell it. 

 

Ss are handed out a worksheet to complete for 

next class, according to the story. They are 

explained the activities.  

 

examples and words 

they do know.  

To avoid 

misbehavior, while 

one T tells the story, 

the other walks 

around the 

classroom. 

 

EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 

Ss should complete a worksheet related to the story.  

 

1. Once upon a time, there were three little pigs that lived with their mother very happily. 

2. When they became adults, they said bye to their mother and left to build their own house in a 

different place. 

 

3. They found a nice place with a lot of trees and mountains, and they built their first house to 

protect themselves from their enemy: the wolf. 

 

4. One day, the wolf appeared and visited the three little pigs. I started to laugh and he did it so 

hard, he destroyed their house. 

 

5. The pigs had to build a stronger house, but the wolf came to visit them again. 

 

6. He destroyed this house, too. The three little pigs had to run. They were very scared. 

 

7. The pigs built a third house. This time, stronger that the others. The wolf came back. He was 

very hungry. But the house was very strong. He tried to get in, but he couldn’t. 

 

8. The wolf left forever, and the three little pigs lived happily ever after. 
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1. Order the pictures in the correct sequence.  

 

 

 
 

 

 

 

2. Write the number of the pictures above next to the corresponding sentence. 

 

a. ____They lived happily ever after. 

b. ____The wolf destroyed the house again. 

c. ____Three little pigs lived with their mother. 

d. ____The wolf came back and laughed. 

e. ____They built a house and the wolf destroyed it. 
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11.2 Appendix 2: Observation formats 

 

 

School: Instituto Educativo Técnico Superior                                   Lesson: 3 

Grade: 1st grade 

Branch: Primary  

Practitioners: Julian David Arango, Juan David Uni, Hasbleidy Sepulveda (Estudiantes 

Lic.Lengua Inglesa UTP) 

Date: October 7th, 2016 

 

  

Understanding of the story 

 

Behavioral responses 

 

Interaction (student-teacher student-student) 

 

Teaching performance 

 

 

External issues 

 

 Observed by: Hasbleidy Irina Sepúlveda  

Story: “The rabbit and the turtle” 

 Understanding 

of the story 

Behavioral 

Responses 

Interaction  

S-T  S-S 

Teaching  

Performance 

External 

Issues 

Details  -Ss were 

able to be 

quiet after 

kinesthetic 

activities  

-few 

activities is 

good when 

telling 

stories, to 

focus 

-drama works 

even without 

visual aids 

 

What did work  -Presentation 

of vocabulary 

-Use of drama 

-familiar 

vocabulary 

-questions after 

the story 

-familiar topic 

-Students 

payed 

attention 

-Few 

disruptive 

participatin

g 

-

Explanations 

during the 

lesson, 

pauses 

-Use of L1 to 

ask 

 

-Planning 6 

short 

activities 

-Time 

management 

- Extra easy 

vocabulary 

Assumed 
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knowledge 

What will we 

do different  

-Activities at 

the end of the 

story, not only 

questions 

- 

  -ask 

questions 

before the 

story 

-use of visual 

materials 

 

 

Needs for 

coming 

implementation 

-ask questions 

before the 

storytelling to 

get SS 

concentrated 

on specific 

aspects 

-Not to tell 

the story at 

the end 

-Reduce 

vocabulary 

-to do an 

activity at the 

end of the 

lesson 

different 

from the 

story  

 

-  

 

 

School: Instituto Educativo Técnico Superior                                   Lesson: 8 

Grade: 1st grade 

Branch: Primary  

Practitioners: Julian David Arango, Juan David Uni, Hasbleidy Sepulveda (Estudiantes 

Lic.Lengua Inglesa UTP) 

Date: October 28th, 2016 

 

  

Understanding of the story 

 

Behavioral responses 

 

Interaction (student-teacher student-student) 

 

Teaching performance 

 

 

External issues 
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 Observed by: Hasbleidy Irina Sepúlveda 

Story: “The Monster and the Cherry” 

 Understanding 

of the story 

Behavioral 

Responses 

Interaction  

S-T  S-S 

Teaching  

Performance 

External 

Issues 

Details -1st graders are 

able to 

understand 

stories in L2 if 

visual 

materials are 

implemented in 

purpose, not 

only content 

 -Recycling 

vocabulary 

works to get 

Ss 

participating  

 -there were 

no cables to 

connect tv, 

dvd player 

and speaker 

What did work  -Few 

vocabulary 5 

-using 

technology 

-SS in general 

could get the 

idea of the 

story and 

recognize the 

main 

characters 

-Ss 

attention  

-Visual 

material 

engage SS 

-Positive 

responses 

towards 

monitoring  

-Asking 

questions is 

always a 

good 

prompter of 

behavior 

-The 

materials 

selected 

seemed to 

have a 

positive 

effect when 

used 

-Monitoring 

 

What will we 

do different  

-Questions 

asked should 

be more 

specific  

-chose the 

place were 

SS sit to 

avoid 

chatting 

during the 

story. 

-There must 

be activities 

for SS to 

interact and 

share 

understandin

gs 

  

Needs for 

coming 

implementation 

   -Check tech. 

dev. In 

advanced 

-be earlier if 

tech, is going 

to be used 

 

 

 

School: Instituto Educativo Técnico Superior                                   Lesson: 11 
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Grade: 1st grade 

Branch: Primary  

Practitioners: Julian David Arango, Juan David Uni, Hasbleidy Sepulveda (Estudiantes 

Lic.Lengua Inglesa UTP) 

Date: November 10th, 2016 

  

     

Understanding of the story 

  

Behavioral responses 

  

Interaction (student-teacher student-student) 

  

Teaching performance 

  

  

External issues 

  

    Observed by: Hasbleidy Irina Sepúlveda 

Story: “Hungry crocodile, what do you eat?” 

  Understanding 

of the story 

Behavioral 

Responses 

Interaction  

S-T  S-S 

Teaching  

Performance 

External 

Issues 

Details -Visual and 

audio material 

serves to get SS 

interested on 

what is 

happening since 

the beginning  

-SS feel 

better if 

there are 

different and 

varied 

activities 

about the 

topic 

  -The story 

should not be 

played at the 

end, but there is 

a need for doing 

other activities 

previously 

  

What did work  -SS understood 

the main idea 

and identify the 

main characters 

-Most of the SS 

answered 

correctly the 

matching 

worksheet 

-The use of 

worksheet 

provided SS 

with time to 

-SS did not 

misbehave  

-SS 

participated  

-SS reacted 

positively 

when 

introducing 

voc. 

-SS use L1 

to asked for 

further 

instructions 

-Questions 

before the 

story 

seemed to 

be 

acceptable 

by SS  

-Different 

activities 

focused in 

different 

skills made 

the activity 

-Use of 

technology 

-7 short easy 

activities  

-Time 

management 

-Instructions 

and questions 

prepared 

-technology was 

checked in 

advanced  
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work 

individually 

about what was 

studied 

-during the 

STT 

behavior 

was 

acceptable 

for 

developing 

the activity 

engaging for 

most of the 

SS 

What will we 

do different  

  -SS were 

tired at the 

end so it 

would be 

good if less 

activities are 

performed 

before  

      

Needs for 

coming 

implementation 

    -Ss 

sometimes 

seemed to 

be tired or 

bored, so 

there must 

be activities 

to set SS to 

practice 

orally and 

with 

kinesthetic 

activities  

-When 

implementing 

STT Ts should 

prepare about 4 

or 5 activities 

per hour in 

order to 

dedicate enough 

time to stating 

accurate 

questions and 

instructions 

  

 

School: Instituto Educativo Técnico Superior                                   Lesson: 12 

Grade: 1st grade 

Branch: Primary  

Practitioners: Julian David Arango, Juan David Uni, Hasbleidy Sepulveda (Estudiantes 

Lic.Lengua Inglesa UTP) 

Date: November 17th, 2016 

 

  

Understanding of the story 

 

Behavioral responses 

 

Interaction (student-teacher student-student) 



 
 

 
STORYTELLING AS A CLASSROOM MANAGEMENT TECHNIQUE TO PREVENT DISRUPTIVE BEHAVIOR       64                                                                                                                                        

 

Teaching performance 

 

External issues 

 

 Observed by: Hasbleidy Irina Sepúlveda 

Story: “Three little pigs” 

 Understanding 

of the story 

Behavioral 

Responses 

Interaction  

S-T  S-S 

Teaching  

Performance 

External 

Issues 

Details  -It was 

evident that 

SS feel 

comfortable 

if previous 

to the story 

there are 

exposed to 

familiar 

content, like 

reviewing 

vocabulary 

from 

previous 

lessons 

  The class that 

was planned 

for 1 hour 

and a half 

only last 1 

hour. 

What did work  -Presentation 

of vocabulary 

by using visual 

aids 

-SS could 

recognize 

automatically 

the main 

character 

without using 

L1 

-During the 

STT SS 

participated by 

transferring 

sentences into 

L1 accurately   

-No 

problems 

with 

discipline 

during the 

implementa

tion 

-SS are 

more 

suitable to 

attend to a 

call when a 

STT is 

being 

developed 

-SS reacted 

engaged 

and kept in 

-Performing 

an activity at 

then 

involving 

memory and 

pronunciatio

n was 

engaging for 

most of the 

SS 

-SS 

participated 

giving turns 

among them 

during the 

STT 

 

-6 short 

activities 

were enough 

to get SS 

thinking 

about two 

specific 

topics 

-Use of 

flashcards 

was very 

useful to get 

SS attention 
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order when 

TS asked 

questions 

during the 

implementa

tion. 

What will we 

do different  

   -Tell SS that 

during the 

STT they can 

ask questions 

besides the 

ones TS have 

already stated 

 

Needs for 

coming 

implementation 

     

 

 

 

 

 

11.3 Appendix 3: Reflections 

 

Class No. 3 

Reflection 1 Lesson 3 

 It was our third lesson and the first day we implemented storytelling as a mechanism to 

prompt good behavior in our guided practicum. Many aspects came up during the lesson, but we 

are going to state details and notorious data concerning storytelling while fostering patterns of 

behavior that can enhance the English lesson. This reflection focuses mainly on learners 

understandings of the story, learner's’ behavior, interaction among participants, and our teaching 

performance as practitioners. 
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 At the beginning of the implementation we called to order and we said aloud that a 

storytelling was about to be told. We introduce the two characters of the story by using the 

pictures of the worksheet that would be handed out to students at the end of the story. We made 

the learners to repeat in choral the pronunciation that we modeled to them. It was evident that 

some learners found the pronunciation in L2 intimidating dare to participate and made an attempt 

to correct mistakes while learning in group. Nonetheless, there were few kids who seemed to be 

confused when introducing the characters, hence we decided to ask the learners if they knew 

what the story was; we asked them to answer in L1. When some of the kids say “La liebre y la 

tortuga” the environment seemed to be set to tell the story. Then, at the end of the story we asked 

questions of understanding to the learners. We asked some of them to say what happened first, 

what was the main situation of the story, and finally what happened at the end both in L2 and we 

did short clarifications transferring ideas into L1.  

  

At the end of the implementation it was evident that most of the learners did get main the idea 

and recognize the main characters of the story. When characters were presented learners seemed 

to be familiarized with them and some of them tried to guess (and did it) what the story was 

about; for example some students mentioned the name of the story in L1 (“La liebre y la 

tortuga”). According to what was observed, storytelling worked well to accomplish the aims 

regarding understanding the sequence, identifying the main characters, and also learners identify 

the moral of the story. 
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 In terms of interaction patterns, we could notice that the learners feel comfortable if we 

present the concepts first to auditory skills. Working with the phonetic part before telling the 

story makes the process of learning to be focused on the L2 since it is the more natural way of 

learning at the SS age. Moreover, we could realize that learners really need to be exposed and 

make use of the foreign language in context while learning from and with others; i.e. if we ask 

short questions like “who won the race?” while pointing at the characters they really can get the 

idea even if they answer in L1. The repetition in single or in choral make the modeling to attempt 

to demonstrate regular patterns of articulation (phonetics) what SS find enjoyable. 

 

 The storytelling was carried out. The presentation in L2 and the support with concepts of 

L1 helped the process. As we are two, one telling the story while the other dramatizes the 

situations was very useful to engage the students in the situation. Communication must be 

carried out both with words, gestures and body language; students feel the story if performed, 

and was evident because there were no discipline issues to spent time correcting. Drama worked 

for these first graders. Besides, the questions asked at the end of the story seemed to be helpful 

for learners´ understanding; they did participate although mostly it was in L1. Also the 

worksheet with aloud instructions brought positive results in general.  

 For us, there is evidence that states how storytelling worked in a positive way, but there 

are still many issues to enhance the instructions provided.  We think the main aims were 

achieved in terms of understanding the situations, identifying the characters, and thinking about 

its content and moral. Now, there are things to improve. At first glance, for us it will be needed 

to use bigger visual material to introduce the characters and situations. Also there is a need for 
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formulating questions at the end of the story, which shows structures that can make learners to 

understand how and when this part of language should be use. 

 

Class No. 8 

Reflection 2 Lesson 8 

 Now in our third implementation we started to confirm the validity and applicability of 

some documented information and assumptions about the use of storytelling in the EFL 

environment with first graders. Besides, we started to notice how some particularities of the 

implementation are evidenced as recurrent results. What we have read and what we have 

experienced so far undoubtedly get connected in different ways. Planning activities, preparing 

materials (instructions and samples), understanding the dynamic of the story, and classroom 

management are issues that now have become essential for our reflections. This been said, this 

reflection focuses mainly on learners’ understandings of the story and learner's’ behavior. Also, 

aspects like the use of materials, interaction among participants, and our teaching performance, 

previous and during the implementation are essential features to frame our reflection. 

 

 Learners` understanding of the story 

 

 Different from other kind of activities, when it comes to telling stories in the classroom, 

students seem always to be prepared, and that is what makes it worthful. But there are some 

inner stages of storytelling that if omitted, the practice can be a struggle if students are not 

exposed to a "smoothed language scaffolding". A presentation of the vocabulary was developed 

in order to get SS practicing inference and deduction. Also, as the story was created by one of the 
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implementers, the chosen vocabulary was based on assumptions about language they could have 

been exposed in previous periods. SS seemed to be able to guess meanings even without visual 

aids. Yet, body language was essential in order to get SS participating while eliciting them to do 

it. At the end of the story, questions were asked in order to check understanding. These questions 

were not stated before the storytelling so, it was necessary to use L1; what could be improved, 

because if questions would have been stated at the beginning in L2 and L1, SS could have been 

able to understand the questions just in L2 at the end of the story. Moreover, establishing guide 

questions can lead SS to pay attention to the story while focusing on specific situations or 

moments, and also it could be a good strategy saying the questions both in L1 and L2 to support 

SS who find it difficult to comprehend the ideas.  

 

 Learners` behavior  

  

 It is evident that storytelling is a good tool (either as an activity, or as a technique or as a 

teaching method) that motivates students and bring to them L2 experiences. In this third 

implantation, as an activity that takes place in some lessons, SS were already familiar when said 

“we´re going to tell a story, so be quiet”. But despite the idea of been told a story was interesting 

for them, it did not imply to automatically calm down students to pay attention to instructions, 

and it was just until we started to show images or modelling vocabulary that we could notice an 

appealing way to get students attention. 

Most of the SS sat down and were quiet, others kept stand up while asking what the story was 

about, but it was only needed to start to present vocabulary to get SS` attention. Participation can 

turn into a mess if turn taking is not established at the beginning of the activity, and that is what 
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we did, giving the turn to those who were quiet and rising their hands. Also, having control over 

the class by implementing quick attention callers (like playing “Simon says…” using commands 

like “clap once, jump, sit down”) seemed to be necessary, and meaningful for SS to get focused 

on the activity. Then, during the telling, students were attentive, although some of them did want 

to transfer aloud from L2 to L1 everything what was said. Anyway, most of SS were quiet and 

able to participate were asked. And even at the end of the activities, they were actively and 

motivated participants when questions were asked, in most of the cases, showing an accurate 

understanding of the sequence and details of moments.  

 

Class No. 11 

Reflection 3 Lesson 11 

  

This reflection is based on the implementation carried out on October 10th during the 

eleventh class of the practicum. For this analysis three main aspects are taken into account which 

are: the use of resources to impact positively on students’ behavior, the activities designed to 

engage students to participate, and the students’ responses towards the implementation of 

storytelling.  

To begin with, it is important to mention that now days it is not enough to write down on 

the board because students belong to the technological era. What can be done with a pc and a tv 

is awesome. For this lesson the presentation of vocabulary using slides had an impact that 

elicited students to pay attention and participate. The way the stages were developed using audio 

visual aids was effective in terms of getting students watching and listening to the teachers` 
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instructions and explanations. For example, when asked to participate students were willing to do 

it in order, raising their hands to ask for turns.  

Participation was evident so the activities could get students interacting with their 

classmates and the teacher. The topic was about what animals and we humans eat, so it was 

possible to include students` information. Students provided the class with L2 examples like “I 

eat beans”, “I like rise”, etc. Moreover, presenting vocabulary to get students inferring the 

meaning of the vocabulary, then practicing structures that will appear in the story, asking 

students to pay attention to specific information (like “what does the lion eat?”) in the story, 

playing the tape with the story while showing the images of the story book, and finally doing a 

matching listening comprehension activity seemed to be an appropriate way to develop the 

implementation of a story.  

At the end of the lesson most the students were excited and amused with the lesson. 

Students were talking about the story and some of them were playing to do the role of the 

animals presented. Besides, the results of the worksheets were positive in general. Very few 

students seemed to be confused during the lesson, but most important, there were no disciplinary 

issues that interfered with the normal development of the lesson. 

 

 

Class No. 12 

Reflection 4 Lesson 12 

This reflection is based on the implementation carried out on November 11th during the 

eleventh class of the practicum. The first aspect that there is to highlight is planning, as we took 
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an important role for selecting and adapting the material to be presented. First, we decided to 

carry out the implementation with a story that was already known by the children, in order to 

support the sequence of the events with the background information learners already had in 

Spanish. Additionally, we agreed on the idea of using a real book instead of a video so that they 

would feel more in contact with the material used, as teachers walked around holding the book 

and giving the students the chance to take a closer look to the pictures. For this reason, we 

borrowed a classical story from a bilingual library with the version of “big book”, to ensure that 

the pictures could be big enough for all students to see. We selected “the three little pigs” as we 

considered it to be engaging and it would allow us to demonstrate the happenings, as a way to 

support students’ comprehension. Consequently, the imagery and the plot were not a problem 

once we found the book.  

However, the story itself was rather long and it had vocabulary that would have been very 

difficult for the learners to understand, so we had to look for easier versions of the story on the 

internet, and even though we found some, they would not correspond with the pictures of the 

book we were going to use. As a result, we decided to write short sentences describing what 

happens in each page, by using a clear and level-appropriate sentence structure and vocabulary. I 

can say that despite of the fact that the use of authentic material is recommended and it is widely 

used, there is a need to adapt it to students’ level, in order to promote a better understanding of 

the story and prevent learners from getting distracted or losing interest when being exposed to 

too difficult language.  

In terms of students’ behavior if it is compared to other implementations, they had more 

difficulties to be focused, but it can be concluded that this is due to the fact they knew the story 

and they wanted to infer or say what was next before the others did. Nevertheless, we made 
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emphasis on each step of the story and reminded students to wait and listen as we acted out the 

events.  

11.4 Appendix 4: Pictures 
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